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Abstract

Emotional intelligence is considered an important determinant of teachers’ professional effectiveness, interpersonal
relationships, and psychological well-being. This study aimed to assess the level of emotional intelligence among
secondary school teachers and examine its relationship with selected demographic factors. A quantitative cross-
sectional design was employed involving 259 secondary school teachers from southern Albania. Emotional intelligence
was measured using Goleman’s Emotional Intelligence Questionnaire, assessing five dimensions: self-awareness,
emotion management, self-motivation, empathy, and social skills. Descriptive statistics, Mann-Whitney U tests, one-way
ANOVA, and Pearson correlation analyses were conducted. The findings revealed generally high levels of emotional
intelligence among participants. Self-awareness (M = 39.44) and social skills (M = 39.27) demonstrated the highest
mean scores, followed by self-motivation (M = 38.70), empathy (M = 37.80), and emotion management (M = 36.45).
Inferential analyses showed no statistically significant gender differences across emotional intelligence dimensions (p >
.05). Similarly, age was not significantly associated with self-awareness (F = 0.994, p =.478), emotion management (F =
0.914, p =.583), self-motivation (F = 0.571, p =.952), empathy (F = 1.038, p =.419), or social skills (F = 0.974, p =.506).
No statistically significant differences were found according to marital status or educational level (p > .05). Pearson
correlation analysis revealed a weak negative relationship between professional experience and self-awareness (r = -
.142, p =.025), while no significant associations were found between years of experience and the remaining emotional
intelligence dimensions. The findings suggest that emotional intelligence among secondary school teachers is relatively
independent of demographic characteristics and may be influenced more by individual and professional factors. The
study highlights the importance of incorporating emotional intelligence development into teacher education and
professional development programs to enhance teachers’ well-being, professional effectiveness, and the quality of
educational practice.
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1. Introduction

Emotional intelligence (EI) has emerged as one of the most important psychological competencies
influencing teachers’ professional effectiveness, interpersonal relationships, and overall well-being. In
educational settings, teachers are required not only to transmit knowledge but also to manage complex
social interactions, respond to students’ emotional needs, cope with occupational stress, and maintain
productive relationships with colleagues and parents. Consequently, emotional intelligence has been
recognized as a critical factor contributing to effective classroom management, teacher resilience, job
satisfaction, and positive educational outcomes (Garcia-Martinez et al., 2021; Khassawneh et al,, 2022).
The concept of emotional intelligence refers to the ability to perceive, understand, regulate, and
effectively utilize emotions in oneself and others. According to Goleman’s framework, emotional
intelligence consists of five major dimensions: self-awareness, emotion management, self-motivation,
empathy, and social skills. These competencies enable teachers to regulate emotional responses,
establish supportive learning environments, facilitate communication, and address interpersonal
challenges that arise in everyday educational practice. Previous studies have consistently
demonstrated that teachers with higher levels of emotional intelligence tend to experience lower levels
of occupational stress and burnout, while reporting greater professional satisfaction and engagement
(Mérida-Lopez & Extremera, 2022; Lucas-Mangas et al., 2022).

Alongside the growing interest in emotional intelligence, researchers have increasingly examined
the role of demographic factors in shaping emotional competencies. Variables such as gender, age,
educational attainment, marital status, and professional experience have frequently been investigated
as potential predictors of emotional intelligence. However, findings remain inconsistent. Some studies
suggest that women exhibit higher levels of empathy and interpersonal sensitivity, whereas others
report no significant gender differences. Similarly, while certain researchers have found that age and
professional experience contribute positively to emotional competence, other studies have failed to
identify significant associations between these variables and emotional intelligence (Pérez-Diaz et al.,
2021; Kume, 2020). These inconsistencies highlight the need for further investigation, particularly
within specific cultural and educational contexts. Although emotional intelligence has received
increasing attention internationally, empirical evidence from Albania remains limited. Existing
Albanian studies have primarily focused on emotional intelligence in relation to academic achievement,
workplace stress, or career development, while relatively little attention has been devoted to
understanding how emotional intelligence varies across demographic groups among secondary school
teachers. Given the ongoing educational reforms and the increasing emphasis on teachers’ socio-
emotional competencies, examining these relationships represents both a theoretical and a practical
necessity.

The present study aims to assess the level of emotional intelligence among secondary school
teachers in southern Albania and to examine its relationship with selected demographic factors,
including gender, age, educational level, marital status, and professional experience. Specifically, the
study seeks to evaluate the five dimensions of emotional intelligence- self-awareness, emotion
management, self-motivation, empathy, and social skills, and to determine whether significant
differences exist across demographic categories. By addressing this objective, the study contributes to
the growing body of research on teachers’ emotional intelligence and provides evidence that may
inform teacher training, professional development initiatives, and educational policy in Albania.

2. Materials and Methods

The theoretical analysis included an examination of the concept of emotional intelligence and its
significance in the professional activities of secondary school teachers in Albania, according to the
research of D. Feimi and F. Vela (2023) and N. Roza (2025). The key components of emotional
intelligence were identified as self-awareness, emotion management, self-motivation, empathy, and
social skills. Based on statistical indicators, data on the actual state of emotional intelligence
development in Albania were presented using sources such as People with low emotional intelligence
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often use four expressions (2025), I. Nikjari (2025), Statistics: Albania’s population is aging further as
young people emigrate (2020), and J. D’'Souza (2025).

The study, conducted online in March-April 2025 using Google Forms, employed a pedagogical
experimental design with a quantitative approach to assess the level of emotional intelligence among
secondary school teachers in the southern region of Albania (Vlora, Gjirokastra, and Saranda). A total of
259 participants were selected, including 74 men (28.6%) and 185 women (71.4%), aged between 22
and over 61 years, with varying educational levels and marital status. The inclusion criteria were
employment experience in secondary schools within the region and voluntary participation in the
study. The exclusion criteria included temporary absence from work, incomplete or incorrectly
completed questionnaires, and incomplete professional training.

Demographic data and information on the respondents’ education and place of residence were
also collected. Emotional intelligence was assessed using the “Emotional Intelligence Questionnaire” by
D. Goleman (Furnham et al., 2014), which contained 50 statements rated on a five-point scale and
covered five main components: self-awareness, emotion management, self-motivation, empathy, and
social skills. The total scores were summed to determine the overall level of emotional intelligence:
high: 35-50 points; needs improvement: 18-34 points; low: 10-17 points

Statistical analysis was performed using descriptive indicators (mean, standard deviation,
minimum, and maximum) and the * test to examine relationships between categorical variables
(gender, age, education, marital status, and place of residence). The distribution of emotional
intelligence levels among respondents was determined, and each of the five components was analysed
separately. Calculations were made to identify the proportion of participants with high, medium, and
low levels of emotional intelligence, as well as to explore relationships between demographic
characteristics and emotional intelligence indicators. The study was conducted in accordance with
ethical standards and the provisions of the Declaration of Helsinki. The results made it possible to
describe the general level of emotional intelligence, identify its structural components, and determine
groups of teachers with potential needs for the development of specific competencies. These findings
served as the basis for pedagogical recommendations aimed at enhancing professional effectiveness
and socio-emotional skills.

3. Results

3.1 Theoretical foundations of emotional intelligence and possibilities for its development in the
professional activities of secondary school teachers in Albania

Emotional intelligence encompasses the ability to be aware of, understand, and manage one’s own
emotions, as well as to recognise and influence the emotions of others (Feimi and Vela, 2023). In the
professional activities of secondary school teachers, a high level of emotional intelligence is essential,
as it facilitates effective interaction with students, colleagues, and parents, helps reduce stress,
increases motivation, and enhances overall pedagogical effectiveness. Emotional intelligence comprises
several key components, including self-awareness, emotion management, self-motivation, empathy,
and social skills (Roza, 2025). Self-awareness refers to the ability to recognise one’s emotions at the
moment they arise and to understand their influence on thoughts, decisions, and behaviour. A teacher
with a high level of self-awareness perceives when they feel irritation or excitement and understands
how these emotions affect classroom dynamics. This component can be developed through regular self-
observation, maintaining an emotional diary, post-lesson reflection, and utilising feedback from
colleagues and students. Emotion management involves the ability to control impulsive reactions,
remain calm in stressful situations, and channel emotions in a constructive direction. This skill is
particularly important for teachers when dealing with conflicts or unpredictable situations in the
classroom. Its development occurs through self-control techniques, situational analysis, conflict-
resolution training, and role-playing exercises. Self-motivation represents an internal drive to achieve
goals even when external circumstances are unfavourable. It manifests in a teacher’s ability to organise
work, set clear objectives, and maintain enthusiasm in challenging situations. Self-motivation can be
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cultivated through goal-setting, action planning, self-reward for achievements, and the development of
positive thinking. Empathy denotes the ability to recognise and understand others’ emotions, adopt
their perspectives, and respond appropriately. This enables teachers to support students and build
trusting relationships. Empathy can be developed through active listening, behavioural analysis of
students, group activities, and situational learning. Social skills encompass effective communication,
conflict management, cooperation, and the building of professional relationships. These are developed
through practical exercises, teamwork, communication training, and managing group dynamics. Based
on statistical indicators, data on the current state of emotional intelligence development in Albania
indicate that teachers generally demonstrate a high level of emotional intelligence, although certain
components, particularly social skills and emotion management, require further improvement.
Understanding and developing each of these components is crucial for enhancing professional
effectiveness and improving the socio-emotional environment within schools. Table 1 presents the key
socio-economic indicators of Albania and summarises their influence on the formation and
development of emotional intelligence among secondary school teachers.

Table 1. Socioeconomic indicators of Albania and their impact on the development of emotional
intelligence of secondary education teachers

Indicator Value

Total population 2,800,000 people

Level of urbanisation 70.3%

Average life expectancy 80 years

Birth rate 1.21 children per woman
Mortality rate 21,286 deaths in 2023
Population growth +2,331 people in 2023
Unemployment rate 8.7%

Inflation rate 2.3%

Gross Domestic Product (GDP) USD 28.37 billion

GDP growth forecast 3.4% in 2025

Poverty level Decreasing

Average salary Increased by 12.7% in the private sector
Secondary education enrollment rate 96.14%

Preschool enrollment rate 12.5%

Enrollment rate in higher education 23.1%

Note: Gross domestic product (GDP).

Source: Compiled by the authors based on research of People with low emotional intelligence often use
four expressions (2025), I. Nikjari (2025), Statistics: Albania’s population is aging further as young
people emigrate (2020), J. D’Souza (2025).

The socio-economic situation in Albania provides an important context for the development of
emotional intelligence among secondary school teachers. The country’s total population is
approximately 2.8 million, with an urbanisation rate of 70%, indicating that the majority of the
population is concentrated in urban centres. This creates conditions for more intensive social
interaction and requires teachers to possess well-developed social and communication sKills, which are
integral components of emotional intelligence. The average life expectancy of the population is 80
years, reflecting a relatively stable health status, while the low birth rate (1.21 children per woman)
indicates demographic changes and an ageing population. These trends require educators to pay
greater attention to intergenerational communication and to the emotional understanding of students
of different ages.

At the same time, mortality and population growth rates demonstrate slow dynamics, placing
additional responsibility on teachers to maintain social stability and foster resilience among students.
An unemployment rate of 8.7% and an inflation rate of 2.3% point to existing economic challenges that
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can affect the emotional state of families and, consequently, the psychological climate in schools.
However, a high GDP per capita and a projected economic growth rate of 3.4% in 2025 create potential
for investment in education, including programmes for the development of teachers’ emotional
intelligence. Such initiatives enhance teachers’ ability to manage emotions effectively, motivate
themselves and their students, and foster harmonious social interactions within the learning
environment.

The gradual decline in the poverty rate contributes to a certain degree of economic stability for
families, allowing both students and teachers to focus more on the educational process rather than on
everyday financial difficulties. The 12.7% increase in average wages in the private sector also creates
favourable conditions for raising teachers’ motivation and developing their socio-emotional
competencies. Furthermore, the high level of secondary school enrolment (96.14%) demonstrates
broad participation in the educational process, underscoring the importance of emotional intelligence
as a vital tool for supporting effective learning and the social integration of students. By contrast, the
low level of pre-school education (12.5%) and the relatively moderate level of higher education
(23.1%) highlight the need to strengthen teacher training and enhance their emotional and social skills
for working with students of various ages and social backgrounds.

Thus, the socio-economic conditions in Albania, including demographic, educational, and
economic indicators, directly influence the opportunities for developing emotional intelligence among
secondary school teachers. The high levels of urbanisation and educational participation create a
favourable environment for the cultivation of socio-emotional skills, while economic stability and
improved teacher incomes enhance motivation for self-development. At the same time, demographic
changes and economic challenges necessitate the continuous improvement of competencies in self-
awareness, emotional management, self-motivation, empathy, and social skills, ensuring greater
professional effectiveness and higher quality in the educational process.

3.2 Assessment of the level of emotional intelligence of secondary education teachers

The assessment of emotional intelligence among secondary school teachers provides important
insights into the development of key socio-emotional competencies that support effective professional
functioning. Emotional intelligence was examined through five dimensions: self-awareness, emotion
management, self-motivation, empathy, and social skills. The analysis of these dimensions allows for
the identification of both strengths and areas requiring further development, thereby providing a basis
for evidence-based recommendations aimed at enhancing teachers’ professional effectiveness and
well-being. The demographic characteristics of the sample indicate that female teachers constituted the
majority of participants. Most respondents belonged to the age groups of 41- 50 years and 51- 60 years,
reflecting a predominantly experienced teaching workforce. In terms of educational attainment, the
majority of participants possessed a four-year university degree, while most respondents were married
and resided in urban areas. These characteristics provide an important context for interpreting the
emotional intelligence profiles observed within the sample. The descriptive analysis revealed generally
high levels of emotional intelligence among participants. The overall emotional intelligence score
demonstrated relatively low variability, indicating a homogeneous distribution of emotional
competencies across the sample. The findings suggest that secondary school teachers possess well-
developed socio-emotional skills that support interpersonal communication, professional adaptation,
and effective interaction within educational settings.
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Figure 1. Distribution of participants by gender
Source: Compiled by the authors based on a sample of study participants.

The analysis of the distribution of participants by age showed that the largest proportion of employees
belonged to the 51-60-year age group, accounting for 32.9% (n=84), followed by the 41-50-year group
with 31.8% (n=81). This indicates a significant concentration of employees within the 41-60 age range,
with a slight predominance of the 51-60-year group. In the youngest age category, 22-30 years,
typically those at the beginning of their professional careers, only 5.5% (n=14) of employees were
represented. Similarly, among participants aged 61 years and older, the proportion was also small,
amounting to 5.9% (n=15). Statistical analysis confirmed the presence of significant differences in the
age distribution among the groups (x*=91.83, df=4, p<0.1), indicating an uneven distribution of values
and high variability among the study participants. Figure 2 presents the age characteristics of the
respondents, allowing for an analysis of the obtained indicators of emotional intelligence levels among
secondary education teachers, taking age differences into account.
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Figure 2. Age statistics
Source: Compiled by the authors based on a sample of study participants.

The results presented in Table 2 indicate that self-awareness represents the strongest dimension of
emotional intelligence among the participating teachers. A total of 84.9% of respondents were
classified within the high emotional intelligence category, while only 14.7% required further
development in this area. The findings suggest that most teachers are capable of recognising and
understanding their emotional reactions in professional situations. Consistent with this result, the
majority of respondents reported that they are usually aware when they begin to lose patience,
indicating a relatively high level of emotional self-monitoring and reflective awareness. Figure 3
presents statistics on participants by level of education, enabling analysis of the obtained indicators of
emotional intelligence among secondary school teachers, taking into account educational differences.
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Figure 3. Statistics of participants by education level
Source: Compiled by the authors based on a sample of study participants.

The distribution by level of education showed that 58.2% (n=149) of employees held a four-year higher
education qualification as their highest degree, followed by 17.2% (n=44) with a master’s degree,
13.3% (n=34) with a professional master’s degree, 7.4% (n=19) with a five-year higher education
qualification, 2.3% (n=6) who were students of three-year higher education institutions, and 1.6%
(n=4) with a doctoral degree. The differences between these groups were statistically significant
(x*=342, df=5, p<0.1). Figure 4 presents statistics of participants by marital status, enabling
consideration of its influence on the obtained indicators of emotional intelligence levels among
secondary education teachers.

\%

= Married = Unmarried = Divorced = Widower/Widow = Shared accommodation

Figure 4. Statistics on civil status
Source: Compiled by the authors based on a sample of study participants.
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The analysis of the marital status study participants showed that the majority of respondents, 82%
(n=209), were married. Single participants accounted for 9.4% (n=24), those cohabiting for 3.5%
(n=9), divorced for 3.1% (n=8), and remarried for 2% (n=5). Thus, it can be concluded that married
participants predominated in the sample, and this should be taken into account when interpreting the
results. Figure 5 presents the statistics of participants by place of residence, enabling assessment of the
impact of this factor on the level of emotional intelligence among secondary education teachers.

» Rural = Urban

Figure 5. Statistics by place of residence of teachers
Source: Compiled by the authors based on a sample of study participants.

The analysis of the respondents’ place of residence showed that the majority of teachers included in the
study lived in urban areas (81.1%, n=210); 18.9% (n=49) resided in rural areas of the southern region
of the country. The results indicate a substantial predominance of urban residents in the sample, which
may influence the assessment of socio-cultural and professional factors in the context of the study.
Figure 6 presents descriptive data (mean and standard deviation) of the main characteristics of
teachers’ emotional intelligence.

222



Interdisciplinary Journal of Research and Development

ISSN 2410-3411 (online) | ISSN 2313-058X (print) Vol 13 [No2 | July 2026

Consciousness
39.44
Social skills Managing emotions
39.27
36.45
37.8
38.7
Em pathy Self-motivation

Figure 6. Descriptive data (mean and standard deviation) of emotional intelligence characteristics
Source: Compiled by the authors based on research A. Furnham et al. (2014).

The analysis of the data shows that the teachers who participated in the study were characterised by a
high level of emotional intelligence (x?=38.33, standard deviation =5.39; see table in the appendix).
This indicates that the majority of participants deviated from the mean by approximately 5.39 points,
reflecting limited variability within the sample. Given that 68% of respondents in a normal distribution
fall within one standard deviation from the mean, it can be stated that most participants exhibited
scores in the range of 32.94-43.72. Such concentration around the mean demonstrates the relative
homogeneity of the sample in terms of emotional intelligence and the absence of extreme deviations
that could distort the data distribution. Table 2 presents data on Component I, “Self-Awareness”,
among secondary education teachers.

Table 2. Data on element II “Self-Awareness” among secondary education teachers

“Level of self-awareness” Frequency | Percent Valid Cumulative
Percent percentage

Strength, high emotional intelligence 220 84.9 84.9 84.9

Requires attention for improvement 38 14.7 14.7 99.6

Weak.nesses, low emotional 1 04 0.4 100

intelligence

Total 259 100 100

Source: Compiled by the authors based on research A. Furnham et al. (2014).

The results presented in Table 2 indicate that self-awareness was the strongest emotional intelligence
dimension among the participating teachers. A total of 84.9% of respondents were classified within the
high emotional intelligence category, whereas only 14.7% required further development in this area.
The findings suggest that most teachers are capable of recognising and understanding their emotional
reactions during professional activities. Consistent with this result, the majority of participants
reported being aware when they begin to lose patience, reflecting a relatively high level of emotional
self-monitoring and reflective awareness.
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Table 3. Descriptive data for the statement “I know immediately when [ am losing my patience.”

Level of agreement Frequency | Percent | Valid Percent | Cumulative percentage
This does not apply at all 5 1.9 1.9 1.9

Partially implemented 14 5.4 5.4 7.4

About half the time 31 12 12.1 19.5
Applicable in most cases 111 42.9 43.2 62.6

Applied continuously 96 37.1 37.4 100

Total 257 99.2 100

Missing data 2 0.8

Total 259 100

Source: Compiled by the authors based on research A. Furnham et al. (2014).

Analysis of the data on emotional regulation and job satisfaction revealed that 36.6% (n=111) of
respondents stated that they do not judge people who have offended or angered them, while only 3.1%
reported that they refrain from judging to understand the reasons behind another person’s behaviour.
Regarding the level of happiness, 53.9% of participants indicated that they always feel happy, 36.3%
reported feeling happy most of the time in their work environment, and 0.8% (n=2) stated that they do
not feel happy. These findings demonstrate the prevalence of a positive emotional state and the ability
to regulate emotions among the majority of respondents. Table 4 presents the data on the emotional
intelligence component “Social Skills” among secondary school teachers.

Table 4. Data on the EI element “Social skills” among secondary education teachers

Level of social skills Frequency | Percent | Valid Percent | Cumulative percentage |
Strength, high emotional intelligence 217 83.8 84.1 84.1

Requires attention for improvement 40 15.4 15.5 99.6

Weakness, low emotional intelligence 1 0.4 0.4 100

Total 258 99.6 100

System 1 0.4

Total 259 100

Source: Compiled by the authors based on research A. Furnham et al. (2014).

Social skills emerged as the second strongest emotional intelligence dimension. As shown in Table 4,
83.8% of participants demonstrated a high level of social competence, while only 15.4% required
additional development. The mean score for this dimension was 39.26 (SD = 6.45), indicating a
generally strong capacity for communication, collaboration, and relationship-building. Most
respondents reported that they are able to establish and maintain constructive professional
relationships with colleagues and students, highlighting the importance of social competence in the
teaching profession. Table 5 presents descriptive data for the statement “I usually build strong
relationships with those I work with.”

Table 5. Descriptive data for the statement “I usually build strong relationships with those I work
with.”

Level of agreement Frequency | Percent | Valid Percent | Cumulative percentage
This does not apply at all 4 1.5 1.6 1.6

Partially implemented 12 4.6 4.7 6.2

About half the time 43 16.6 16.7 22.9
Applicable in most cases 106 40.9 41.1 64

Applied continuously 87 33.6 33.7 97.7
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Level of agreement Frequency | Percent | Valid Percent | Cumulative percentage |
Total 258 99.6 100

System 1 4

Total 259 100

Source: Compiled by the authors based on research A. Furnham et al. (2014).

Only 42.1% (n=109) of respondents indicated that working with people is difficult, yet most of the time
they perceive it as a positive and motivating challenge, while 3.9% considered this activity a situation
that does not provide real benefits for building relationships with colleagues or students. Data analysis
also showed that 41.1% of participants were able to establish strong relationships with others only
about half of the time, and 1.6% of respondents reported that they did not establish any relationships.
These findings suggest that a limited proportion of participants, approximately four out of ten teachers,
have effectively developed skills in managing relationships with “difficult” individuals and in building
lasting professional relationships within the workplace. Table 6 presents data on the emotional
intelligence component “Self-Motivation” among secondary school teachers.

Table 6. Data on the EI element “Self-motivation” among secondary education teachers

Level of self-motivation Frequency | Percent | Valid Percent | Cumulative percentage
Strength, high emotional intelligence 209 80.7 80.7 80.7

Requires attention for improvement 49 18.9 18.9 99.6
Weakness, poor emotional intelligence 1 0.4 0.4 100

Total 259 100 100

Source: Compiled by the authors based on research A. Furnham et al. (2014).

Self-motivation represented the third highest emotional intelligence dimension among participants.
According to Table 6, 80.7% of teachers demonstrated high levels of self-motivation, whereas 18.9%
required improvement. The mean score was 38.69 (SD = 5.27), suggesting that most teachers possess a
strong internal drive to achieve professional goals and maintain commitment to their work despite
challenges. Nevertheless, a proportion of participants reported difficulties maintaining motivation
under conditions of increased professional pressure, indicating an area for potential professional
support. Table 7 presents data on Component II, “Empathy,” among secondary education teachers.

Table 7. Data on element Il “Empathy” among secondary education teachers

Level of empathy Frequency | Percent | Valid Percent | Cumulative percentage
Strength, high emotional intelligence 199 76.8 76.8 76.8

Requires attention for improvement 59 22.8 22.8 99.6
Weakness, poor emotional intelligence 1 0.4 0.4 100

Total 259 100 100

Source: Compiled by the authors based on research A. Furnham et al. (2014).

The results presented in Table 7 show that empathy was also highly developed among the respondents.
Approximately 76.8% of teachers demonstrated high levels of empathy, while 22.8% required further
improvement. The mean score for this dimension was 37.80 (SD = 5.80). Participants generally
reported a strong willingness to understand and support others, particularly students experiencing
difficulties. The findings further suggest that cognitive empathy, reflected in the ability to understand
another person’s perspective, was more strongly developed than emotional empathy.
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Table 8. Data on the EI element “Managing emotions” among secondary education teachers

Level of emotion management Frequency | Percent | Valid Percent | Cumulative percentage
Strength, high emotional intelligence 170 65.6 65.6 65.6

Requires attention for improvement 89 344 344 100

Total 259 100 100

Source: Compiled by the authors based on research A. Furnham et al. (2014).

Emotion management represented the dimension requiring the greatest attention. Although 65.6% of
teachers demonstrated a high level of emotional regulation, more than one-third of respondents
(34.4%) were classified as requiring improvement. Compared with the other emotional intelligence
dimensions, emotion management obtained the lowest overall scores. Nevertheless, many participants
reported that effective emotional regulation contributes positively to maintaining professional
motivation, managing stressful situations, and sustaining successful interpersonal relationships within
the school environment.

Overall, the findings indicate that secondary school teachers possess relatively high levels of
emotional intelligence across all assessed dimensions. Self-awareness and social skills emerged as the
strongest competencies, while emotion management represented the area most in need of further
development. These results highlight the importance of continuing professional development
initiatives focused on strengthening emotional regulation, resilience, and socio-emotional
competencies among teachers.

4. Relationship between Emotional Intelligence and Demographic Factors

In addition to assessing the overall level of emotional intelligence among secondary school teachers,
the present study examined the relationship between emotional intelligence dimensions and selected
demographic variables, including gender, age, marital status, educational level, and professional
experience. Mann-Whitney U tests, one-way analysis of variance (ANOVA), and Pearson correlation
analyses were conducted to determine whether significant differences existed across demographic
categories.

4.1 Gender Differences in Emotional Intelligence

The results of the Mann-Whitney U test indicated that female teachers reported slightly higher mean
scores than male teachers in self-awareness, self-motivation, empathy, and social skills. However, none
of these differences reached statistical significance (p >.05). Similarly, no significant gender differences
were identified in emotion management. These findings suggest that emotional intelligence
competencies are relatively similar among male and female secondary school teachers and that gender
does not appear to be a significant determinant of emotional intelligence within the studied sample.

4.2 Age Differences in Emotional Intelligence

To examine the influence of age on emotional intelligence, one-way ANOVA was conducted across the
five age categories included in the study. The results revealed no statistically significant differences in
self-awareness (F = 0.994, p = .478), emotion management (F = 0.914, p = .583), self-motivation (F =
0.571, p = .952), empathy (F = 1.038, p = .419), or social skills (F = 0.974, p = .506). These findings
indicate that emotional intelligence remains relatively stable across different age groups and suggest
that emotional competencies are not substantially influenced by chronological age among secondary
school teachers.
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4.3 Marital Status and Emotional Intelligence

The relationship between marital status and emotional intelligence dimensions was also examined
through one-way ANOVA. The findings demonstrated no statistically significant differences in self-
awareness, emotion management, self-motivation, empathy, or social skills according to marital status
(p > .05). Although minor variations in mean scores were observed across categories, these differences
were not sufficient to indicate a meaningful association between marital status and emotional
intelligence.

4.4 Educational Level and Emotional Intelligence

The analysis further explored whether educational attainment influenced emotional intelligence
competencies. The results showed that teachers with different educational qualifications did not differ
significantly in self-awareness (F = 0.689, p = .876), emotion management (F = 0.919, p = .576), self-
motivation (F = 1.145, p = .294), empathy (F = 1.175, p = .259), or social skills (F = 1.199, p = .236).
These findings suggest that higher academic qualifications do not necessarily correspond to higher
levels of emotional intelligence and that emotional competencies may develop independently of formal
educational attainment.

4.5  Professional Experience and Emotional Intelligence

Pearson correlation analyses were conducted to examine the relationship between years of
professional experience and emotional intelligence dimensions. The results revealed a weak but
statistically significant negative correlation between professional experience and self-awareness (r = -
.142, p = .025). This finding indicates that teachers with longer professional experience tended to
report slightly lower levels of emotional self-awareness. However, the magnitude of the relationship
was small and should therefore be interpreted with caution.

The influence of age, educational level, and marital status on emotional intelligence was examined
using one-way ANOVA. As presented in Table 10, no statistically significant differences were found
across age groups in self-awareness (F = 0.994, p = .478), emotion management (F = 0.914, p = .583),
self-motivation (F = 0.571, p =.952), empathy (F = 1.038, p = .419), or social skills (F = 0.974, p = .506).
Likewise, educational level and marital status did not demonstrate statistically significant associations
with any emotional intelligence dimension (p >.05).

Pearson correlation analysis was conducted to investigate the relationship between professional
experience and emotional intelligence dimensions. The results indicated a weak but statistically
significant negative relationship between years of professional experience and self-awareness (r = -
142, p = .025), suggesting that teachers with longer professional experience reported slightly lower
levels of emotional self-awareness. However, the magnitude of the relationship was small. No
statistically significant correlations were identified between professional experience and emotion
management (r = -.085, p =.180), self-motivation (r = -.069, p = .281), empathy (r =.017, p =.788), or
social skills (r =.061, p =.338).

Table 10. ANOVA Results for Age, Marital Status, and Educational Level

|Variable “Emotional Intelligence Dimension || F || p-value |
|Age ||Self—awareness || 0.994 || 478 |
|Age ||Emotion management || 0.914 || .583 |
|Age ||Self-motivation || 0.571 || 952 |
lage |[Empathy || 1038 || 419 |
lage |[social skills || 0974 || 506 ]
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|Variable ”Emotional Intelligence Dimension || F || p-value |
|Educational level ”Self—awareness || 0.689 || .876 |
IEducational level “Emotionmanagement || 0.919 H .576 |
IEducational level “Self—motivation || 1.145 H 294 |
|Educational level ||Empathy || 1.175 || .259 |
|Educational level ”Social skills || 1.199 || 236 |
IMaritalstatus “Self—awareness || 0.84 H >.05 |
IMarital status “Emotion management || 0.884 H .624 |
|Marital status ||Self—m0tivation || 0.564 || 955 |
|Maritalstatus ”Empathy || 1.063 H .387 |
[Marital status |[social skills I 1270 || 176 ]

Note. None of the demographic variables demonstrated statistically significant differences across
emotional intelligence dimensions (p >.05).

Overall, the findings indicate that emotional intelligence is relatively independent of demographic
characteristics. While minor variations were observed across demographic groups, the absence of
statistically significant differences suggests that emotional intelligence competencies are broadly
distributed among teachers regardless of gender, age, marital status, or educational level. The only
significant association identified was the weak negative relationship between professional experience
and self-awareness, highlighting the need for further research into the factors that may influence the
development of emotional intelligence throughout teachers’ professional careers.

5. Discussion

The present study examined emotional intelligence among secondary school teachers in southern
Albania and explored its relationship with selected demographic characteristics. The findings revealed
generally high levels of emotional intelligence across all assessed dimensions, with self-awareness and
social skills emerging as the strongest competencies, whereas emotion management represented the
dimension requiring the greatest improvement. These results reinforce the growing body of evidence
highlighting emotional intelligence as a critical professional competency for teachers, contributing to
effective classroom management, interpersonal communication, and professional well-being.
Self-awareness emerged as the most highly developed emotional intelligence dimension among the
participants. This finding suggests that most teachers possess a strong ability to recognise and understand
their emotional reactions within professional contexts. Similar results have been reported by Garcia-
Martinez et al. (2021), who found that self-awareness contributes significantly to teachers’ professional
effectiveness and psychological well-being. Likewise, Mérida-Lopez and Extremera (2022) argued that
emotionally self-aware teachers are better equipped to cope with occupational stress and maintain positive
professional relationships. Social skills also demonstrated relatively high levels among the participants.
Effective communication, cooperation, and relationship-building are essential competencies in educational
environments, where teachers continuously interact with students, parents, and colleagues. The high scores
observed in this dimension are consistent with the findings of Khassawneh et al. (2022), who reported that
teachers with stronger social competencies were more successful in creating supportive classroom climates
and maintaining positive student engagement. Similar conclusions were reached by Lucas-Mangas et al.
(2022), who identified social competence as an important predictor of professional satisfaction and
resilience among teachers. Self-motivation and empathy were also highly developed among the respondents.
These findings indicate that most teachers remain committed to professional goals and demonstrate a strong
capacity to understand students’ perspectives and emotional needs. The importance of these competencies
has been emphasised by Carmen et al. (2022), who found that socio-emotional competencies contribute
positively to pedagogical self-efficacy and professional readiness among teachers. Empathy, in particular, has
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been identified as a critical factor in fostering supportive teacher-student relationships and promoting
positive educational outcomes. Although participants generally demonstrated satisfactory levels of emotion
management, this dimension received lower scores than the remaining emotional intelligence components.
This finding suggests that emotional regulation may represent an area requiring additional support and
professional development. Similar concerns have been raised by Vaquero-Diego et al. (2020), who reported
that difficulties in emotional regulation increase vulnerability to occupational stress and professional
burnout among teachers. Consequently, strengthening emotion management skills may contribute to
improved teacher well-being and professional effectiveness. One of the principal objectives of this study was
to investigate whether emotional intelligence differed according to demographic characteristics. Contrary to
some previous studies, the findings revealed no statistically significant gender differences across any
emotional intelligence dimension. Although female teachers reported slightly higher average scores in
several dimensions, these differences did not reach statistical significance. These results are consistent with
the findings of Ismail et al. (2020), who argued that emotional competencies are shaped by a combination of
emotional, social, and professional factors rather than gender alone. Similarly, Pérez-Diaz et al. (2021)
reported that gender differences in emotional intelligence among educational professionals were generally
small and inconsistent. The results further demonstrated that age was not significantly associated with
emotional intelligence dimensions. This finding differs from studies suggesting that emotional competence
increases with age and professional maturity (D’Amico et al., 2020; Sk & Halder, 2020). However, it supports
the argument that emotional intelligence may be influenced more strongly by individual characteristics,
professional experiences, and organisational contexts than by chronological age alone. The absence of
significant age-related differences suggests that emotional competencies remain relatively stable throughout
teachers’ professional careers. Similarly, educational level and marital status were not significantly
associated with emotional intelligence. Teachers holding different academic qualifications demonstrated
comparable levels of self-awareness, emotion management, self-motivation, empathy, and social skills. These
findings contrast with those of Selvi and Aiswarya (2023), who reported positive associations between
educational attainment and emotional competencies. Nevertheless, the present findings support the
perspective advanced by Sarani et al. (2020), who emphasised the importance of individual characteristics
and environmental influences in shaping emotional intelligence beyond formal educational achievement. An
interesting finding emerged regarding professional experience. The results revealed a weak but statistically
significant negative relationship between years of teaching experience and self-awareness. Although the
magnitude of this relationship was small, it suggests that longer professional experience does not necessarily
correspond to higher levels of emotional self-awareness. This finding differs from studies reporting positive
associations between experience and emotional competence (Abiodullah et al,, 2020; Butakor et al., 2021).
One possible explanation is that prolonged exposure to occupational demands, routine professional
responsibilities, and work-related stress may reduce opportunities for reflective practice and emotional self-
evaluation. However, given the small effect size, this finding should be interpreted cautiously and examined
further in future research.

Overall, the findings indicate that emotional intelligence among secondary school teachers is
characterised by relatively high levels across all dimensions and appears to be largely independent of
demographic characteristics. These results suggest that emotional intelligence should be viewed as a
professional competency that can be strengthened through continuous professional development,
reflective practice, mentoring, and socio-emotional training programmes. Such interventions may
contribute to enhancing teachers’ well-being, professional effectiveness, and the overall quality of
educational processes.

6. Conclusions

The present study examined the level of emotional intelligence among secondary school teachers in
southern Albania and explored its relationship with selected demographic characteristics. The findings
revealed generally high levels of emotional intelligence across all five assessed dimensions, confirming
the importance of socio-emotional competencies in teachers’ professional functioning and
interpersonal relationships. Among the dimensions examined, self-awareness emerged as the strongest
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component, with 84.9% of participants classified within the high emotional intelligence category.
Similarly, high levels were observed for social skills (83.8%), self-motivation (80.7%), and empathy
(76.8%), indicating that most teachers possess well-developed competencies related to emotional
understanding, interpersonal communication, and professional engagement. In contrast, emotion
management represented the dimension requiring the greatest improvement, as 34.4% of respondents
were identified as needing further development in this area. These findings suggest that while teachers
generally demonstrate strong emotional competencies, additional support may be required to
strengthen emotional regulation in challenging professional situations. A major objective of the study
was to investigate whether emotional intelligence differed according to demographic characteristics.
The inferential analyses demonstrated that gender, age, educational level, and marital status were not
significantly associated with any of the emotional intelligence dimensions (p > .05). These findings
indicate that emotional intelligence among secondary school teachers is relatively independent of
demographic characteristics and appears to be distributed consistently across different groups of
educators. The only statistically significant relationship identified was a weak negative correlation
between professional experience and self-awareness (r = -.142, p = .025), suggesting that years of
teaching experience alone do not necessarily contribute to higher levels of emotional self-awareness.

The findings highlight the importance of considering emotional intelligence as a professional
competency that can be developed through continuous learning and reflective practice rather than as a
characteristic determined primarily by demographic factors. Consequently, educational institutions
should invest in professional development programmes that focus on emotional regulation, self-
reflection, empathy, communication skills, and stress management. Such interventions may contribute
to enhancing teachers’ professional effectiveness, psychological well-being, and the overall quality of
educational processes. Based on the results, several practical recommendations can be proposed.
Schools and educational authorities should encourage the implementation of emotional intelligence
training programmes, mentoring initiatives, reflective learning activities, and collaborative
professional development opportunities. Particular attention should be devoted to strengthening
emotion management skills, as this was the dimension showing the greatest need for improvement
among participants.

A limitation of the present study is that the sample was restricted to secondary school teachers
from the southern region of Albania, which may limit the generalisability of the findings to other
educational contexts. Future research should include more diverse samples from different regions and
educational levels and examine additional psychological, organisational, and contextual factors that
may influence emotional intelligence among teachers. Longitudinal studies may further contribute to
understanding how emotional intelligence develops throughout teachers’ professional careers and how
it affects educational effectiveness over time.
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