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Abstract 

 
1Egocentrism is a common characteristic of preschool children's cognitive and social development that may affect classroom 
interaction and learning processes. This study investigates preschool educators' perceptions of egocentric behaviours among 
children in Durrës, Albania. A quantitative survey using a 15-item Likert-scale questionnaire was administered to 102 
preschool educators, with 93 valid responses included in the final analysis. Reliability analysis demonstrated high internal 
consistency (Cronbach's α = .851). Results indicate that egocentric behaviours are perceived as moderately frequent in 
preschool settings. Educators identified cooperative games, empathy modelling, individual conversations, and parent 
collaboration as the most effective intervention strategies. However, respondents reported limited parental concern regarding 
egocentric behaviours and expressed a continued need for professional training. The findings highlight the importance of 
strengthening teacher preparation, school-family cooperation, and institutional support to facilitate children's social-
emotional development and reduce egocentric tendencies in preschool environments. 
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 Introduction 
 
Egocentrism derives from the Latin "ego" (I) and "centrum" (center). According to the Albanian 
dictionary, egocentric describes one who thinks only of themselves, without worrying about the 
feelings or desires of others. This concept represents one of the most significant challenges in 
preschool education and child development (Casillas, 2024).  

The egocentric individual sees the world from a single point of view—their own—which tends to 
gather everything around themselves, constantly seeking to be at the centre of attention. While this 
tendency is developmentally normal in young children, understanding its manifestations and effective 
management strategies remains crucial for educators, parents, and policymakers working in early 
childhood settings (Nencheva, 2025). 

Egocentrism is a key concept in children's cognitive development, closely linked to the 
preoperational stage of 2-7 years. In this stage, children are inclined to see the world only from their 
perspective, without being able to understand or consider others' viewpoints (Fernandez-Baizan et al., 
2021). 

Albanian educational theorists have contributed significantly to understanding how egocentrism 
manifests within the specific cultural and educational context of Albanian preschool institutions (Sina 
& Qafa, 2024). Research conducted in Albanian kindergartens has demonstrated that the manifestation 
and intensity of egocentric behaviours vary significantly based on socioeconomic background, family 
structure, prior socialization experiences, and the quality of preschool educational environments 
children encounter (Kosova et al., 2024). 

Traditional Albanian family structures often emphasize child-cantered attention, particularly in 
smaller families where children may receive undivided attention from multiple adult caregivers 
including parents, grandparents, and extended family members.  

While this supportive environment has many positive aspects for children's emotional security 
and self-esteem, it can inadvertently reinforce egocentric tendencies when children receive constant 
attention and have their wishes immediately gratified without experiencing the need to consider 
others' needs or tolerate delayed gratification (Qafa, 2017).  

Teachers consistently report that children arriving at kindergarten often struggle with the 
transition from home environments where they received individualized attention to settings where 
they must share adult attention with numerous peers, negotiate access to limited resources, and 
subordinate immediate desires to group functioning requirements (Tartari & Lutaj, 2021). 

The Albanian educational system has undergone significant transformations in recent decades, 
with preschool education receiving increased recognition as a critical foundation for later academic 
and social success (Kosova, 2024; Kosova, 2025). However, substantial challenges remain in terms of 
teacher training quality and accessibility, resource availability across public and private institutions, 
and the establishment of effective parent-school collaboration systems (Sina, 2024). Addressing these 
systemic challenges while implementing evidence-based strategies for managing egocentric behaviours 
represents the complex reality facing Albanian preschool educators daily. 

Academic content areas traditionally viewed as purely cognitive—including mathematics, and 
early STEM (Education) games offer powerful opportunities for addressing egocentrism when 
approached through collaborative pedagogical methods (Sina, 2024; Kosova, 2024). When children 
engage in shared mathematical problem-solving activities, such as collectively counting objects, sorting 
materials by attributes, or building structures that meet specific measurement criteria, they must 
negotiate roles, share resources, and coordinate their actions with peers (Sina et al., 2024). 
 

 Materials and Method 
 
This study employs a quantitative research approach to examine preschool educators' perceptions and 
experiences regarding egocentric behaviours in children. The research was conducted in Durrës city, 
Albania's second-largest urban centre, during the 2024-2025 academic year. A structured 
questionnaire consisting of 15 items was developed to assess various dimensions of egocentrism in 
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preschool settings. The questionnaire utilized a 5-point Likert scale format, with response options 
ranging from 1 (Very Rarely/Never) to 5 (Very Frequently/Always) (Joshi, 2020). 

The survey included the following questions: 
Question 1: How often do you encounter egocentric behaviours (lack of sharing, insistence on 

own opinion, lack of empathy)? 
Question 2: How often does egocentrism appear in children during play with their peers? 
Question 3: How often does egocentrism appear in children in your group during group 

activities? 
Question 4: How often is children's egocentrism expressed in your group during communication 

with you as a teacher? 
Question 5: How often have you noticed that managing egocentrism is effective when applying 

clear and repeated rules? 
Question 6: How often have you noticed that applying cooperative games is effective in reducing 

egocentrism in children in your group? 
Question 7: How often have you noticed practical examples to effectively model empathy in 

children in your group? 
Question 8: How often have you noticed that individual conversations with children effectively 

impact the elimination of egocentrism? 
Question 9: How often have you noticed that cooperation with parents effectively impacts the 

avoidance of egocentrism in children in your group? 
Question 10: How often have parents expressed concern about their children's egocentric 

behaviours? 
Question 11: How often do you think preschool education can avoid egocentrism in children? 
Question 12: How often have you felt the need for training when dealing with children's 

egocentric behaviours? 
Question 13: How often have you conveyed to the kindergarten director your concern about 

difficulties managing children's egocentric behaviours? 
Question 14: How often have you conveyed to parents your concern about difficulties managing 

their child's egocentric behaviours? 
Question 15: If you have accompanied children for three years, how often have you successfully 

managed their egocentric behaviours? 
 

 Sample and Data Collection 
 
The survey was administered to 102 preschool educators working in public and private kindergartens 
throughout Durrës city. Participation was voluntary, and educators were assured of confidentiality. 
Data collection occurred over six weeks between September and November 2024, allowing educators 
sufficient time to observe children's behaviours in the new academic year. After data screening, 93 
valid responses (91.2%) were retained for analysis, with 9 cases (8.8%) excluded due to missing data 
through listwise deletion. This high retention rate (91.2%) indicates excellent data quality and 
participant engagement. The sample included classroom teachers, assistant teachers, and specialized 
educators with varying levels of experience, educational backgrounds, and institutional affiliations. 
 

 Reliability Analysis 
 
Internal consistency reliability was assessed using Cronbach's alpha coefficient, the most widely used 
measure of scale reliability in social science research. The standardized Cronbach's alpha based on 
standardized items was .851, indicating consistent reliability regardless of scaling differences across 
items. This high reliability coefficient demonstrates that the 15 items measure a coherent underlying 
construct—educators' perceptions and experiences with egocentric behaviors—with minimal 
measurement error. The instrument can therefore be considered a reliable tool for assessing this 
phenomenon in Albanian preschool contexts, figure 1,2. 
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Figure 1: Valid and Excluded Cases Included in the Analysis  
 

 
 
Figure 2: Cronbach's Alpha Reliability Coefficient 
 

 Results 
 
Data were analysed using IBM SPSS Statistics version 26. Descriptive statistics (means, standard 
deviations, ranges) were calculated for each item and for the scale overall. Case processing summaries 
verified data completeness. Item statistics and summary item statistics were examined to assess item 
performance and scale characteristics.  

Descriptive statistics were calculated for all 15 survey items. Means ranged from 2.548 
(Question10: parent expression of concern) to 3.957 (Question15: success in managing egocentric 
behaviours over three years), with standard deviations ranging from .908 to 1.403. 

The highest-rated items, indicating most frequent occurrence or strongest agreement, were: 
Question 15 (M = 3.957, SD = .908): Success in managing egocentric behaviours over three years 
Question 7 (M = 3.774, SD = 1.190): Noticing practical examples to model empathy 
Question 6 (M = 3.871, SD = 1.066): Effectiveness of cooperative games 
Question 8 (M = 3.699, SD = 1.150): Effectiveness of individual conversations 
Question 9 (M = 3.850, SD = 1.122): Effectiveness of parent cooperation 
These findings suggest substantial differences in educators' experiences, perceiving various 

intervention strategies—cooperative games, empathy modelling, individual conversations, and parent 
cooperation—as relatively effective tools for addressing egocentrism. The lowest-rated items were: 

Question 10 (M = 2.548, SD = 1.089): Parents expressing concern about egocentric behaviours 
Question 4 (M = 2.774, SD = 1.162): Egocentrism during teacher-child communication 
Question 13 (M = 2.914, SD = 1.404): Conveying concerns to kindergarten director 
The particularly low rating for Question10 indicates a significant gap between educators' 

perceptions of egocentric behaviours as problematic and parents' recognition or acknowledgment of 
these concerns. This disconnect represents a critical challenge for intervention, as effective behavioural 
management requires consistent approaches across home and school environments. 

Items with highest standard deviations, indicating greatest variability in educator responses, 
included Question13 (SD = 1.404), Question4 (SD = 1.162), and Question8 (SD = 1.150).  

This variability suggests that experiences differ substantially across educators, possibly reflecting 
differences in institutional culture, administrative support, class composition, or individual educator 
characteristics.  
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Table 1. Descriptive Statistics for the Survey Items 
 

 
 

 Summary Item Statistics 
 
The Summary Item Statistics table provides aggregate measures across all 15 items, (table 1). The 
mean of item means was 3.448 (range: 2.548 to 3.957), with a variance of .184. This overall mean, 
positioned between the scale midpoint (3.0) and the upper range, indicates that educators generally 
perceive egocentric behaviors as occurring with moderate to high frequency and view intervention   
strategies with moderate effectiveness. The mean of item variances was 1.314 (range: .824 to 1.971), 
indicating considerable variation in how consistently educators responded to different items.  

Items with lower variance reflect more consensus among educators, while those with higher 
variance suggest differential experiences or interpretations. The maximum/minimum ratio of 1.553 for 
item means indicates relatively moderate variability in mean responses across items, suggesting the 
items cover a reasonably homogeneous domain without extreme outlier. 
 
 

 Discussion 
 
7.1 High Intervention Effort, Moderate Perceived Parent Engagement:  
 
Educators report relatively high frequency in their own intervention efforts (cooperative games, 
empathy modeling, individual conversations) but rate parent expression of concern as notably low (M 
= 2.548). This 1.4-point discrepancy between educator effort and perceived parent engagement 
highlights a critical implementation challenge.  

Research consistently demonstrates that social-emotional interventions are most effective when 
home and school environments provide consistent expectations and reinforcement. 
 
7.2 Perceived Effectiveness of Evidence-Based Strategies:  
 
Items addressing research-supported interventions received relatively high ratings: cooperative games 
(M = 3.871), clear rules (M = 3.656), empathy modeling (M = 3.774), and individual conversations (M = 
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3.699). These ratings suggest that when educators implement evidence-based strategies, they observe 
positive effects. However, the gap between knowledge of effective strategies and consistent 
implementation often reflects systemic barriers including time constraints, large class sizes, and 
insufficient resources. 
 
7.3 Training Needs:  
 
The moderate-to-high rating for needing training (Question12: M = 3.548) indicates that despite years 
of experience, educators recognize gaps in their preparation for managing egocentric behaviors. This 
finding aligns with qualitative research showing that Albanian preschool teachers feel inadequately 
prepared by pre-service education for social-emotional challenges and desire ongoing professional 
development. 
 
7.4 Variability in Administrative Communication:  
 
The relatively low mean and high standard deviation for Question13 (conveying concerns to director: 
M = 2.914, SD = 1.404) suggests inconsistent administrative support across institutions. Some 
educators feel comfortable raising concerns with leadership and receive supportive responses, while 
others may work in environments where such communication is discouraged or ineffective. This 
variability underscores the importance of institutional culture in supporting teachers' social-emotional 
education efforts. 
 
7.5 Long-Term Success in Managing Egocentric Behaviours:  
 
The highest-rated item (Question15: M = 3.957) assessed educators' perception of success in managing 
egocentric behaviours when working with children over three years. This relatively positive 
assessment suggests that sustained, consistent intervention over time does yield improvements, 
supporting developmental perspectives that egocentrism gradually diminishes with appropriate 
guidance through the preschool years. 
 

 Limitations 
 
This study has several limitations. First, the findings are based exclusively on educators' self-reported 
perceptions and do not include direct observations of children's behaviour. Second, the sample was 
limited to preschool institutions in Durrës, which may restrict the generalizability of the findings to 
other regions of Albania. Third, the cross-sectional design does not allow conclusions regarding 
developmental changes over time. Future studies should incorporate observational methods, 
longitudinal designs, and parental perspectives to provide a more comprehensive understanding of 
preschool egocentrism. 
 

 Conclusion 
 
The quantitative findings from Durres align with and extend existing research on egocentrism in 
preschool settings. The overall mean score of 3.448 indicates that Albanian preschool educators 
perceive egocentric behaviours as occurring with moderate-to-high frequency, consistent with 
theoretical predictions about the prevalence of egocentric thinking in the preoperational stage. 
Cooperative games that require children to work together toward shared goals naturally create 
opportunities for perspective-taking, negotiation, and experiencing the benefits of collaboration. When 
educators report that such activities are effective, this validates decades of research on play-based 
social-emotional learning. Pre-service preparation programs should include substantial practical 
training in social-emotional development and classroom management, moving beyond theoretical 
knowledge to include supervised practica where teacher candidates practice intervention strategies 
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and receive feedback. The current study suggests that existing preparation programs inadequately 
equip teachers for the daily challenges of managing egocentric behaviours in diverse preschool 
classrooms. 

Key findings include: (1) a significant parent-teacher disconnect, with educators perceiving 
egocentric behaviours as problematic while rating parent engagement as low; (2) educators' 
perception that evidence-based strategies including cooperative games, empathy modelling, and clear 
rules are relatively effective; (3) substantial training needs even among experienced educators; (4) 
significant variability in administrative support and institutional culture; and (5) moderate success in 
managing egocentric behaviours when working with children consistently over multiple years. 

The Albanian context presents unique challenges including traditional family structures that may 
reinforce egocentrism, resource constraints in many preschool settings, gaps in teacher preparation, 
and variable parent-school collaboration. However, the study also reveals reasons for optimism: 
educators recognize effective strategies, report moderate success over time, and express commitment 
to addressing this developmental challenge despite systemic obstacles. 

Future research should include observational studies to complement educator self-reports, 
longitudinal designs tracking children's developmental trajectories, intervention studies evaluating 
specific strategies, parent perspectives to understand the parent-teacher disconnect more fully, and 
investigation of factors contributing to variability in educator experiences.  
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